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Abstract 
The purpose of this study is to determine the locus of control and level of assertiveness of students depending on different variables. The research 
was conducted at Eastern Mediterranean University with 400 students. Qualitative and quantitative techniques were used together. In addition, 
interview form was also delivered in order to show the six field experts; two communication specialists, three guiding and psychological counseling 
specialists and one measuring-assessment specialist. Generally in this research, significant results concerning the assertiveness and locus of control 
levels of students were obtained. 
© 2009 Elsevier Ltd. 
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Introduction 
During recent years, fast developments experienced in technology and science brought to the agenda absolute interaction of 
different fields. This obligation brought about another obligation for reviewing any kind of existing social, political and cultural 
structure. The focus of the harmony of these changing and improving approaches is educators, who earns education functionality, 
increases its efficiency, and who will guide the learning of future generations.   
Assertiveness can be accepted as a pattern of behavior which can prevent problematic relations and communication, which is the 
basic problem of our times. Characterizing some features like giving importance to the feelings of others as well as our own, self-
confidence and ability to establish positive relations can be perceived as a feature sought in adolescents. For these reasons, 
determining the assertiveness and control locus of computer informatics and teaching students is also important for professional 
roles.   
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Earning individuals some skills like telling themselves as they are, conveying their positive and negative feelings, resisting to 
some wishes that seem wrong to them, and requesting things from others, in short, eliminating the behavior problems of people who 
have problems with communication and earning them proper behaviors are all related to the concept of assertiveness (Alberti, 
Emmons, 1998). 
It is also seen that the concept of assertiveness is used in the meanings of confidence (Voltan Acar, 2001; cited in Uúaklı 2006), 
displaying oneself in an effective manner (Davaslıgil et al, 1998; cited in Uúaklı 2006), acting effectively (Uúaklı, 2006), confident 
behavior  (Baltaú  and  Baltaú, 1986), confident energetic (Cücelo÷lu, 1993).   
The concept of locus of control is a notion which is displayed as a feature of personality which is mentioned in the social learning 
theory developed by means of establishing a connection between behavioral list approach (Gökçakan, Yanyılmaz, 1998; cited in 
Efilti,2006). 
Locus of control is a concept related to behaviors of individuals and how the results of these are perceived by individuals 
(Hasırcı, 2000). Locus of control is a psychological structure which tells the beliefs of persons related to whether they control their 
actions and results thereof (Tiryaki, 2000). Personal traits of an individual and progress of its burdens is called “locus of control” 
(Karagözlü, 1997). 
Locus of control is the tendency of individuals towards perceiving the events that affect them positively or negatively as the 
result of their own behaviors or external powers like chance, luck etc. (Rotter, 1972).  
1.2 Purpose 
  
 General purpose of this paper is to examine the relationship between assertiveness levels and locus of control, on one hand, and 
academic success, on the other, of senior students at Eastern Mediterranean University, and to evaluate whether there is a significant 
difference in terms of different variables.  
1.2.1 Sub-Cases 
Following sub-cases will be used in order to achieve the general purpose defined above.  
1.1  Sub-cases related to the assertiveness level of natural science students. 
1.1.1 Is there a significant difference among senior students of different genders in terms of assertiveness level? 
1.1.2 Is there a significant difference between those who enter this department intentionally and those who enter this department    
     unintentionally in terms of level of assertiveness? 
1.1.3 Is there a significant difference between nationalities and assertiveness levels of university senior students? 
1.1.4 Is there a significant difference between assertiveness levels in terms of one’s roommates/housemates?  
1.2 Sub-cases related to locus of control of university students 
1.2.1 Is there a significant difference between locus of control of university students in terms of gender? 
1.2.2 Is there a significant difference among those who enter this department intentionally and those who enter this department  
unintentionally in terms of locus of control? 
1.2.3 Is there a significant difference between nationalities and locus of control of university senior students? 
1.2.4 Is there a significant difference between assertiveness levels in terms of one’s roommates/housemates? 
1.3 Is there any difference in terms of academic success between natural science and social science students? 
1.4 As regards teacher-student relations; 
1.4.1 What is the quality of communication between student and teacher? 
2.Method 
Mixed model was applied on senior students at Eastern Mediterranean University. Working group of this study consisted of senior 
students at Turkish language teaching department (social sciences) and computer-informatics department (natural sciences) based on 
permissions given from the president’s office during the autumn semester of 2006-2007 academic year. Surveys were applied on 281 
Turkish language teaching and 119 computer-informatics students in order to obtain quantitative data from the research. Purposeful 
sampling method was employed in order to obtain quantitative data in the research. Introductory information form, Rathus 
Assertiveness Scale Rotter Locus of Control Scale and Interview form assertiveness scale for understanding communications skills of 
students were adapted to Turkish by Voltan (1980); its validity study is r=.70 and reliability study is r=.77. Opinions of five 
specialists were obtained for the validity study in our country made for Rathus Assertiveness Inventory. Its validity was determined 
to be r=.75 and reliability study was found as r=.82. Locus of control scale of Rotter (1966) was used in order to determine whether 
university students included in the research were internally controlled or externally controlled. It was adapted to Turkish by he 
researcher and its reliability was found to be r=.88. Interview form prepared by the researcher was first showed to six field experts, 
two of whom were communication professionals, three of whom were guiding and psychological counseling specialists and one of 
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whom was a measuring-assessment specialist. Purposes and sub-purposes of the study related to data were analyzed by using 
statistical techniques in line with the opinions of statistics specialists; then, ere explained and interpreted by means of the diagrams 
that were created. In this research, percentage-frequency finding, independent groups t-test and two-directional (ANOVA) and multi-
variable variance analyses (MANOVA) were applied and its significance figure was accepted to be 0,05. 
In this research, purposeful sampling method was used in order to obtain qualitative data. Purposeful sampling allows for in-depth 
studying of the cases which are believed to be rich and knowledgeable. In this sense, purposeful sampling methods are useful in 
exploring and explaining phenomena and events in many cases (Yıldırım and ùimúek, 2005). In this sampling, measures that are 
believed to be significant for choice are determined. It is believed that the sample chosen in accordance with these measures represent 
the research universe with all of its features (Tavúancıl and Aslan, 2001).  Working group of this research were voluntary senior 
student subjects who study social science departments and natural science departments. 10 of the nominees were female and 9 of the 
nominees were male. Interviews were conducted at the Faculty of Education Sciences and Computer-Informatics Department of 
Eastern Mediterranean University in 2006-2007 academic year. Interviews were mostly conducted at the office of the researcher and 
during free hours of students. These interviews were recorded on tape recorders upon permission of the nominees, so that any loss of 
data in the research was prevented.  
3. Findings 
Quantitative data; 
3.1 Sub-cases related to the assertiveness level of university students 
3.1.1 Is there a significant difference among senior university students of different genders in terms of assertiveness level? 
Table 3.1 t-test results related to assertiveness and gender
Gender         N     Average 
        (x) 
Standard  
    Deviation 
          (s) 
       t      P 
      
Female      211       - 7 .9426   41 .24 
Male      189       -.4837   37.42 
     -2.11   .035 
When we look at table 3.1, there is a significant difference between genders in statistical terms (0.05>.035). Assertiveness level of 
male students (X=.4837) is more favorable compared to that of female students (X=-7.9426). 
3.1.2 Is there a significant difference among those who enter this department intentionally and those who enter this department 
unintentionally in terms of level of assertiveness?
Table 3.2  t-test results related to impact and assertiveness inventory of Turkish Language Teaching (TLT) Department
t df 
    Sig.  
(2-tailed) 
Average       
Difference 
Reliability interval difference 
                  %95 
Low  High 
     TLT 74,389 281   ,000  1,703 1,66 1,75 
Assertiveness  
-2,012 253   ,045 -4,01747 -7,9434 -.0915 
Impact 24,138 253   ,000  2,063 1,90 2,23 
When we look at Table 3.2, we can see that sig.(2-tailed) value according to total score of assertiveness inventory turned out to be 
(0.045); sig.(2-tailed) value according to department was found as (0.000), and sig.(2-tailed) value according to age became (0.000). 
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As sig.(2-tailed) value of these three variables is smaller than 0,05, which is alpha value, there is a significant difference between 
them. 
Table 3.3 t-test results of impact and assertiveness levels (Computer Department)
t Df 
    Sig. 
(2-tailed) 
Average      
difference 
Reliability   interval  
Difference    95% 
Low  High 
Computer  
-12.999 119   .000 -.298 -.34 -.25 
Assertiveness  
-3.013 115   .003 14.7288 7.3053 22.1553 
Impact .741 115   .459 .063 -.10 .23 
When we look at table 3.3, we can see that sig.(2-tailed) value (0.003) according to total score of assertiveness inventory; sig.(2-
tailed) value according to department was found as (0.000), which is smaller than alpha value (0.05); hence, there is a significant 
difference. As regards impact, as sig.(2-tailed) value (0.459) is bigger than 0,05, which is alpha value, there is not any significant 
difference between them. 
3.1.3 Is there a significant difference between nationalities and assertiveness levels of university senior students? 
Table 3.4 MANOVA results related to the nationalities and assertiveness levels of university senior students
            
Inter-subjects impact test
Dependent variable Source Type III 
squares 
df Avg. .of squares F Sig. 
Corrected mode Nationally 
            SATTOTAL 
36,194 
59132,94 
1 
1 
36,194 
59132,94 
98,992 
41,390 
.000 
Intersection Nationally 
SATTOTAL 
1088,852 
614,722 
1 
1 
1088,852 
614,722 
2978,07 
.430 
.000 
Department Nationally 
SATTOTAL 
36,194 
59132,94 
1 
1 
36,194 
59132,94 
98,992 
41,390 
.000 
Error Nationally 
 SATTOTAL 
143,690 
561464,51 
393 
393 
.366 
1428,66 
 .512 
Total Nationally 
  SATTOTAL 
1677,000 393 
393 
  .000 
Corrected Total Nationally 
   SATTOTAL 
179,884 
620597,46 
393 
393 
  .000 
According to table 3.4, there is a significant difference among university senior students according to alpha value sig.=0.05 in 
terms of their nationalities (sig. =0.000). There is also significant difference among them according to alpha value sig.=0.05 between 
their assertiveness levels (sig.=0.000). There is no significant difference between nationality and assertiveness.  
3.1.4 Is there a significant difference between assertiveness levels in terms of one’s roommates/housemates?  
Table 3.5 MANOVA results related to assertiveness levels of university senior students depending on their roommates/housemates
                                
Value Label N 
1 Family 101 
2 Alone 89 
3 Kinds 13 
4 Siblings 23 
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5 Alone at dorm 30 
6 At dorm with friends 51 
7 other 86 
According to table 3.5, there is significant difference of university senior students according to alpha value sig=0.05 depending on 
their roommates or housemates (sig.=0.000). There is not a significant difference depending on the roommates and housemates of 
university senior students and level of assertiveness (sig.=0.149) according to alpha value sig.=0.05. There is not any significant 
difference according to alpha value sig.=0.05 and depending on their roommates/housemates. There is not any significant difference 
between department and level of assertiveness, either.  
3.2 Sub-cases related to the locus of control of university students. 
3.2.1 Is there a significant difference between locus of control of university students in terms of gender? 
Table 3.6 T-test results of locus of control related to gender
Gender         N     Average 
        (x) 
Standard 
 deviation 
      (s) 
       t      P 
Female      211       10.7714   3. 72 
Male      189       10.0710   3.68 
     1.87   .062 
As can be seen in table 3.6, there is not any significant difference between genders in statistical terms (0.62>0.05). AS university 
students are in 4-11 interval, they have healthy internal control. 
3.2.2 Is there a significant difference among those who enter this department intentionally and those who enter this department 
unintentionally in terms of locus of control? 
Table 3.7 t-test results related to impact and locus of control (computer department)
  
  T Df 
Sig. 
 (2-tailed) 
Average 
    difference  Reliability interval difference 95% 
          Low  High 
Computer 74,389 119 .000 1,603 1,56 1,65 
Impact 24,138 116 .000 2,063 1,90 2,21 
Control 55,693 116 .000 10,44529 10,0766 10,8140 
When we look at table 3.7, we can see that there is significant difference between computer department students according to the 
total score of control inventory and according to impact groups as their sig.(2-tailed) values (0.000) is smaller than alpha value 
(0.05). 
Table 3.8  t-test results related to impact and locus of control (TLT)
T Df 
Sig. 
 (2-tailed) 
Average 
    difference  Reliability interval difference 95% 
          Low  High 
TLT 74,389 281 .000 1,703 1,66 1,75 
Impact 24,138 277 .000 2,063 1,93 2,23 
Control 55,693 277 .000 10,44529 10,0766 10,8140 
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When we look at table 3.8, we can see that there is significant difference between Turkish language teaching (TLT) department  
students according to the total score of control inventory and according to impact groups as their sig.(2-tailed) values (0.000) is 
smaller than alpha value (0.05). 
3.2.3 Is there a significant difference between nationalities and locus of control of university senior students? 
3.9 MANOVA results related to the nationalities and locus of control of university senior students
Dependent variable Source Type III 
squares 
df Avg. of 
squares 
F Sig. 
Corrected mode Nationally 
       SD.TTTOTAL 
36,756 
79,726 
1 
1 
36,750 
79,726 
100,139 
5,846 
.000 
.016 
Intersection Nationally 
       SD.TTTOTAL 
1069,729 
36952,26 
1 
1 
1069,729 
36952,262 
2914,889 
2709,646 
.000 
.000 
Department Nationally 
       SD.TTTOTAL 
36,750 
79,726 
1 
1 
36,750 
79,726 
100,139 
5,846 
.000 
.016 
Error Nationally 
       SD.TTTOTAL 
143,125 
5318,549 
390 
390 
.367 
13,637 
  
Total Nationally    
      SD.TTTOTAL 
1665,000 
48072,00 
392 
392 
   
Corrected Total Nationally 
      SD.TTTOTAL 
179,875 
5398,276 
391 
391 
   
According to table 3.9, there is a significant difference among university senior students according to alpha value sig.=0.05 in 
terms of their nationalities (sig.=0.000). There is also significant difference among them according to alpha value sig.=0.05 between 
their locus of control (sig.=0.016). There is significant difference between nationality and assertiveness according to alpha value 
0.05.  
3.2.4 Is there a significant difference between locus of control in terms of one’s roommates/housemates? 
Table 4.10 MANOVA results related to locus of control of university senior students depending on their roommates/housemates
                                        
Value Label N 
1 Family 101 
2 Alone 89 
3 Kinds 13 
4 Siblings 23 
5 Alone at dorm 30 
6 At dorm with friends 51 
7 other 86 
Multiple comparison 
IM pact Value F Hypothesis df           Error df              Sig 
Intersection Pillai's Trace
.905 1857,129 2.000 388.000 .000 
Wilks' Lambda 
.905 1857,129 2.000 388.000 .000 
Hotelling's Trace 9.573 1857,129 2.000 388.000 .000 
Roy’s Largest Root 9,573 1857,129 2,000 388.000 .000 
Intersection Pillai's Trace
.205 50.029 2.000 388.000 .000 
Wilks' Lambda 
.795 50.029 2.000 388.000 .000 
Hotelling's Trace 
.258 50.029 2.000 388.000 .000 
Roys Largest Root                                                      .258                      50.029                            2.000                                  388.000                                   .000 
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Five of the 9 interviewee computer informatics students (55.56%) stated that teacher-student relation was at satisfactory level. 
Three students claimed the contrary (33.36%). The remaining student did not give a clear opinion (11.11%). Students were asked 
what could be done to improve their relation with teachers. Answers mostly concentrated on the following: teachers should give more 
importance and show respect to students, there should be uninterrupted communication, there has to be a certain distance, there 
should be one-to-one contact, mutual empathy should be established, an environment must be created where students can express 
their thoughts without hesitation, both students and teachers must be able to display their expectations, parties should listen to and try 
to understand each other, pay effort to solving problems collaboratively. Following expressions reflect the opinions of students: 
“If they give us sufficient importance and show enough respect, I believe that there will be a certain quality of communication 
between us” (1) 
“We want them to give us assistance on the subjects that we do not understand whether through internet or through other means”. 
(2) 
“Communication between teacher and student always has to be based on respect and love and there has to be certain distance all 
the time, so that quality of communication can be lasting and healthy”. (3) 
“When we like our teacher, we like the course more”. (4) 
“In my opinion, student-teacher relation has to be one-to-one so that we can get rid of the timidity that hauls us all. Student and 
teacher have to be able to generate empathy for each other. If they can achieve this, quality of communication will be improved. It 
would also be helpful for our courses, too.” (5) 
“Communication between teacher and student has to be friendly. Teacher must not be arrogant. Teacher and student have to 
display their expectations from each other clearly. Teacher is already in a respected position in the society; he has to convey this 
esteem to his students”. (7) 
“Teachers have to know their students better, so that they can understand them better when they have problems. Students also 
have to understand their teachers. Each teacher has some criteria of his/her own. I believe that, as I stated in the beginning, respect 
and honesty comes first. Relation between students and teachers must be congenial and teacher has to make himself likeable.” (9) 
Seven of the 10 interviewee computer informatics students (70%) stated that teacher-student relation was at satisfactory level. 
Three students claimed the contrary (30%). Students were asked what could be done to improve their relations with teachers. 
Answers mostly concentrated on the following: it is important that teachers try to understand and share the problems of students, that 
they should not be expecting something in return, that they have a relation based on respect and trust, that both parties are aware of 
their responsibilities, that teachers should not act in a discriminatory manner towards some students, and that they try to learn from 
students too, which means that they have to avoid thinking “I know everything better”. Following expressions reflect the opinions of 
students: 
“Relations with teacher have to be different and more high-level than peer relations. Teacher, on the other hand, has to listen to 
the student in an understanding manner. He/she has to share something with student in terms of communication. Courses are not 
everything. Normally, when I go to the office of a teacher, I want him/her to establish better communication.” (2) 
“Student has to be able to consult the teacher when he/she desires, as teacher is sometimes a mother/father to students.” (3) 
“Students have to view their teachers in a more respectable position. From time to time, teachers can improve quality by taking 
students more seriously and showing them more respect.” (5) 
“I believe that respect, which is the most important factor of communication, has to stand more in the forefront, as respect means 
respecting opinions of others, and avoiding instant or different reactions against unfavorable opinions” (7) 
“Maybe a very high level of communication would not be expected; but it has to be good enough to be able to express the opinions 
and feelings to the other party. We came here to receive education, and teachers came here to give us education. Good 
communication has to be established so that we can receive good things here.” (8) 
I think that teachers should not view themselves as much more advanced than their students; the perception “I know everything 
better, he/she cannot know as much as me” has to be avoided; teachers must give importance to the opinions of students, and in turn, 
students have to show the teachers required level of respect and listen to them when necessary.”. (9) 
4. Opinions as to the nature of group communication in the class 
Most of the computer-informatics students stated that group-based communication in teaching-learning environment is not 
satisfactory. We can reach this conclusion form the following remarks: 
“There has to be an environment where any issue can be discussed easily. I cannot see this much.” (1) 
“There can be problems in a group. I believe that a project can be prepared better individually rather than in a group 
environment” (3) 
“I am against doing homeworks in groups. There is not a fair allocation of tasks, which causes injustice. Therefore I think 
individuality is more effective” (4) 
“Our class environment has to be organized in a warmer manner where we can be together and closer” (7)
“There has to be togetherness; we have to take care of each other and everything has to be within respect” (9) 
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In table 4.10, there is significant difference among locus of control (sig.=0.018) and roommates/housemates of university senior 
students (sig..=.000) according to alpha value 0.05.  
3.3 Is there any difference in terms of academic success between natural science and social science students? 
Table 4.11 t-test results related to academic success of natural science and socials science students
Reliability interval difference 95% 
     T Df 
Sig.  
(2-tailed) 
Average    
Difference 
Low High 
Gpa 96,759 399 ,000 2,87990 2,8214 2,9384 
Department 74,389 399 ,000 1,703 1,66 1,75 
According to table 4.11, there is significant difference between academic success of students of natural science and social science 
according to alpha value 0.05.  
Qualitative data; 
3.6 Related to relations between teachers and students; 
3.6.1 Interview findings related to understanding communication skills of students 
1. Opinions related to the definition of communication  
Students of computer informatics department defined communication as “sharing”, “accordance”, “talking”, “setting a 
relationship”. Students of TLL defined “communication” as “understanding”, “relationship”, “dialogue”, “sharing”, “accordance”, 
“perception”, “talking”. Students of TLL department provided longer and more detailed sentences when defining communication. 
Students of computer informatics department perceived communication as a system and suggested that communication has some 
elements and that the relationship between these elements is essential. An example sentence can be “if there is no feedback, 
communication has no meaning”. Students of TLL department related communication with language and language skills. For 
example, they made such statements as “language is the basic element for understanding between all people in the world”, 
“communication is being able to express yourself truly to another person”, “I think that people have to listen to each other as a most 
fundamental factor for communication”. 
2. Opinions related to the nature of communication between peers  
 Seven of the 10 interviewee TLL students who were interviewed stated that their relation with peers is good, or at desirable 
level. One student stated that his/her relations were not good. Remaining two students stated that they were very peer-selective and 
did not have many peers. Five of the 9 interviewee computer informatics students stated that their relation with peers was at desirable 
level. Two students said that they had good relations with some peers whereas their relation with some others was bad. The 
remaining two students did not give a satisfactory explanation of their relations with peers.  
The topics related to peer ship relations that can be generated from student statements are as follows:  
Talking, true expression and sharing can improve the quality of peer relations.  
Mutual trust is essential for peer relations. 
We have to try to understand the opinions and behaviors of our peers and to avoid prejudices.  
Students of same class, who are at their same age, can establish communication more easily.  
Showing respect to other party is the starting point of communication.  
3. Opinions as to the nature of teacher-student relation  
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Some of TLL students stated that group communication was satisfactory, whereas some others thought the contrary. We can find 
out their opinions from the following remarks: 
“Maybe it is not feasible for each student to go and talk to the teacher, but the teacher can be accessed as a group or though a 
leader who will speak on behalf of the group, which can be more effective, so that communication can be faster and more effective. I 
believe that we have achieved this in our department.” (3) 
“Students do everything they can in order to avoid unity and togetherness, but this can change. I hope that in the following years 
students change their minds and we can have different results.” 
5. Opinions as to the impact of communication on assertiveness, locus of control and academic success 
Both computer-informatics and TLL students believe that sound communication will affect education positively. It has been stated 
that communication affects assertiveness and locus of control in a positive manner, which in turn is ultimately important for 
academic success. 
 Below are the opinions of some students interviewed at computer informatics department: 
“My academic success worsens as I cannot express myself fully” (1) 
“As healthy communication will improve interest and make learning more enjoyable, it will affect positively the assertiveness level 
and learning appetite of students”. (2)   
“You can let things slide if you are a timid person; if you are audacious, you can express everything freely even if you are talking 
to the prime minister. Communication is especially connected to assertiveness. If, during class, there is an issue that we are not clear 
with, we can ask and learn better if we are audacious people. And the teacher helps us on these issues.”  (4) 
“Communication has ultimate importance, as when students can go and express themselves to the teacher freely, explain their 
problems and receive answers, I think that all problems will vanish.” (6) 
Below are opinions of some interviewee TLL students: 
“Role and importance of communication in education is profound. Communication in Turkish society is not very good, as students 
do not have a say in the education system that is imposed upon us from the childhood and everything that the teacher says is 
indisputably true. Families think that it is a show of disrespect when their children speak. Students cannot express themselves 
satisfactorily when they go to university. They have enough knowledge, but as they are not audacious, their academic success is 
negatively affected.” (1) 
“A student has to be audacious all the time; one has to be audacious in order to realize their dreams in life and become 
successful. An audacious student attracts the attention of teacher; a silent person has disadvantage against an audacious, regardless 
of his/her success.” (2) 
Communication has number one role here,, and I think that nothing will happen unless there is communication among people”. 
(3) 
“Communication has a very important role in academic success. If a student lacks communication skills, his/her academic success 
is very low. Even if he/she studies a lot, a student cannot obtain high efficiency from his/her courses if his communication with peers 
and school is bad, if he/she dislikes the teacher. A person has to be able to express himself in the society in a good manner, and for 
this, he/she has to be able to establish good communication with family, teachers and peers. A person also has to have self-
confidence as well.” (4) 
“I believe that it is not good to be a passive listener in the class, as it means not participating in the class and being in another 
place mentally, even if one’s body is there. Therefore, a student has to be active and take part in communication process.” (5)  
“Assertiveness requires good command of language and communication”. (6) 
“An audacious person is one who can establish good communications, which in turn will raise academic success in class.” (7) 
Studies in the literature show that communication is related to assertiveness, locus of control and academic success. ùahin (1997) 
states that communication skills involve assertiveness, too. Selimhocao÷lu (2004) claims that communication is ultimately effective 
for learning academic skills and target knowledge. Serin (2008) examined the relation between locus of control and communication 
in a comparative manner and emphasized that communication is important for determining the locus of control type which relates to 
a person. Communication indicators can be shown as a measure to determine whether a person is internally-controlled or externally-
controlled.  
4. Conclusion and Recommendations 
When the data obtained from this study are statistically analyzed, the relation between assertiveness and gender variable are found 
to be significant. Researches conducted abroad had some findings that show that assertiveness shows difference in terms of gender. 
The result of a research made by Stebbins et al (1977) on university students showed that females were more audacious than males. 
These findings are parallel to the conclusion of our research. But, when we examine some other studies in the literature, different 
findings can be encountered. Some studies conducted in Turkey found gender-related differences (Arı, 1989), while some others did 
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not (ønceo÷lu ve Ayatar,1987,s.23). It is believed that this incoherence related to gender partly stems from the relation of assertiveness with 
social-cultural factors. Sometimes gender-related differences have even been found in sub-cultures of the same culture (Florian, Zernitsky 
and Schurka, 1987; Fukuyama and Greenfield, 1983; Furnham and Nenderson, 1981; Furnham, 1979; Stubbins and Ark., 1977; Galassi 
and Galassi, l 974; cited in Erbaú, 2000).  In her study aimed at determination of gender of university students to their level of assertiveness, 
Arı (1989) concluded that assertiveness score averages of male students were essentially higher than that of female students. These findings 
are also parallel to the conclusion of our research.  
As studies related to assertiveness proliferate, relation of assertiveness with gender is better understood. It is believed that roles and 
expectations imposed on persons by culture and parent attitudes is the reason of conflicting findings for the relation between assertiveness 
and gender. 
According to research findings, there is significant difference between those teacher nominees who enter this department intentionally 
and those who enter this department unintentionally. According to the results of cross-table, 74.7% of Turkish language teacher 
nominees are timid people compared to 56.3% of people affected by parents and 85.7% affected by their teachers; these figures show 
us that students who enter this department intentionally and those who enter this department unintentionally affect each other by 
means of communication.  
In this research, there is not any significant difference in computer-informatics department between those teacher nominees who enter the 
department intentionally or those who enter the department unintentionally and assertiveness. This makes us think that there is no 
difference among natural science students in terms of intention. Assertiveness, which is a communicative skill, does not affect 
interpersonal communication skills.  
There is not any significant difference between nationalities and levels of assertiveness of university senior students. This case 
shows no difference as adolescents, whether audacious or timid, can have similar cultural factors, which supports our study.  
There is no significant difference between levels fo assertiveness depending on roommates/housemates. Assertiveness is a 
communicative skill; roommates/housemates have no impact on it, which explains the insignificance between assertiveness and 
roommate/housemate.  
Significant difference was found between locus of control and gender of students in our research. According to cross-table results, 
females are seen as more externally-controlled than males, which means that female students at social science departments are more 
stressed than male students. 
According to the research, there is significant difference between those teacher nominees who enter this department intentionally 
and those who enter this department unintentionally. Those students who state that they consciously chose this department showed a 
figure as high as 56.6%, which shows that locus of control, which is a personality variable, is high and students think that they have 
the control of any consequences in their lives.  
According to the cross-table results of students of social science, there is significant difference between locuses of control of those 
students who entered this department intentionally and those who entered this department unintentionally. Those who state “myself” 
(63.9%), “my parents” (51.8) and “my teacher” (53.3%) are at standard levels; however, we can say that those who say “my peers” 
(65.7% are externally controlled, which show us that students who enter this department intentionally and those who enter this 
department unintentionally affect each other by means of communication.  
There is significant difference between nationalities and locus of control of university senior students. Although there are cultural 
differences among students, every family has some unique traditions, which affect personalities of adolescents.  
There is significant difference between locus of control as regards roommates/housemates. We can say that people find models in 
other people, which can affect the personalities of adolescents.  
 There is significant difference between academic success of students of natural sciences and social sciences. It is observed 
that students of TLT are more successful than students of computer/informatics. School success is the progress shown by student for 
achieving determined results in every course according to school, class and course. However, in modern meaning, success cannot be 
limited with academic success, and it includes interests, personal characteristics, attitudes and communicative skills and other non-
cognitive acts as well as knowledge and skills. When we look at ANOVA results as regards assertiveness and locus of control in the 
research, there is significant academic success of students, whereas no significant difference is found related to locus of control. 
When we try to find which success level of students created this difference, we see that it is seen between students of high success 
and students of CGPA below 2.5. It is found out that assertiveness does not affect students at middle level but creates a difference 
among highly successful and unsuccessful students at two extremes.  
Qualitative Results 
Data obtained by analyzing qualitative data shed light on the fact that interviewed students were audacious and internally-
controlled.  
They stated that the problems they experienced with their teachers and peers could be stemming from lack of their communicative 
skills. There are, for sure, some students who attributed the problem to others (teachers or friends) but the number of students who 
declare that the problem could be stemming from themselves and that they should solve these problems is higher. This shows that 
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students are audacious and internally-controlled. They believe that problems stem from themselves and that their competences and 
skills are important. In particular, they put emphasis on the fact that communicative skills are essential in education process.  
When qualitative data are compared with quantitative data, an interesting result is found. Although it was concluded that students 
were audacious and internally-controlled, quantitative data did not support this finding. This means that students are aware of being 
audacious and internally-controlled, but they are not audacious and internally-controlled in the true sense of the words. This 
contradiction came to the fore when quantitative data were interpreted. Students can desire to have audacious and internally-
controlled personalities, or believe that they have these features, but it is evident that they act differently in the face of several cases. 
Their discourse and their actions are not consistent. However, the most important conclusion of this research is that students 
expressed the importance of being audacious and internally-controlled and their awareness related to communication skills; these two 
discourses are very important advantages for education process.  
At our universities, programs that target earning students some profession must be replaced with other programs that make them 
people who can adapt themselves to the requirements of 21st century, who are self-confident, able to take their own decisions, 
responsible and respectful to themselves and others, competent and having developed communicative skills, autonomous, 
entrepreneur, internally-controlled and audacious. 
 In developed and changed societal structure, it is witnessed that institutions of the Ministry of National Education renew 
themselves and, especially recently, give importance to psychological counseling through student guidance services. However, 
psychological counselors that work at institutions of the Ministry of National Education have to follow the updated knowledge on 
interpersonal communicative skills, conflict resolution and intermediation training, social skills, as well as personalities, audacities 
and empathy skills of students, and relevant methods; they must also organize programs that can contribute to the development of 
students.  
Parallel to implementing constructivist education paradigms, Student-Oriented Education philosophy has to be used effectively in 
curricula, teaching methods and measurement-assessment systems.  
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